\re Cats Really Like That

Broad areas of learning

» health and well-being

» media literacy

» personal and career planning

d
a

Focus of development: Understanding of the way the media portray reality

» environmental awareness and
consumer rights and responsibilities
» citizenship and community life

@ Cross-curricular competencies

INTELLECTUAL

g

» To solve problems D

»To use information

» To exercise critical
judgment

a

» To use creativity

METHODOLOGICAL

» To adopt effective work

methods

» To use information
and communication

technologies

PERSONAL AND
SOCIAL

a

» To cooperate with others

J

» To construct his/her identity

Q
Q

COMMUNICATION-

RELATED

» To communicate

appropriately

d

€)

ESL Competencies

To interact orally in English

To reinvest understanding of
oral and written texts

To write texts

>The student reacts to mes-
sages using strategies B

»The student takes the initiative
to transmit oral messages
using strategies B

>The student maintains oral
interaction using strategies i

>The student prepares to listen to
and read texts using strategies [}

>The student demonstrates
understanding of oral and written
texts using strategies [

> The student carries out meaningful
tasks using strategies [

»>The student prepares to
write texts using strategies

> The student composes texts
using strategies

>The student revises his/her
texts using strategies

This learning/evaluation situation makes use of the researching and working with information process in
geography and history and the scientific method or procedure in science and technology.
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@ Description: Students will compare the traits of cats used as characters in various medias

(storybooks, songs, comic strips) with reality. In doing so, they will develop their
critical judgment and thus maintain contact with reality.

Cycle: second half of Elementary 5 Duration :  7-9 periods
@ Cross-curricular competencies ESL competencies
Evaluation > Consistency between the judgment | Competency 1: To interact orally in
criteria and the criteria on which it is based | English
» Use of functional language
» Well-reasoned justification of the » Participation in exchanges
judgment » Use of strategies (for regulation only)

Competency 2: To reinvest

understanding of oral and written texts

» Evidence of understanding of texts

» Use of knowledge from texts in a
reinvestment task

» Use of strategies (for regulation only)

Competency 3 : To write texts

» Application of targeted language
conventions

» Characteristics of the written text

» Use of strategies (for regulation only)

Evaluation
means

Traces of strategy use in the cat analyst’s journal

Step 3, #2, B-1 in the cat analyst’s journal on the characteristics of the cat in
their story (C2 — evidence of understanding of key elements)

Step 3, #2, D in the cat analyst’s journal - Comparing-contrasting chart (C2 —
evidence of understanding of key elements)

Step 4, short sentences and presentation (C2 — evidence of understanding of
key elements)

Hypothesis, short sentences in step 4 and conclusions in step 5 (C3)

Step 5, conclusions (C2 — Use of knowledge from texts in a reinvestment task)
Observation grids

Self-evaluation and peer evaluation

VVVY V¥V VYV VYV
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@ Pictures of the pug and the dalmatians from Men in Black and 101 Dalmatians
(see bibliography)

Materials Oral Interaction Posters #14, 16, 29, 20, 21, 22, 25, 30, 40

needed Storybooks, songs, comic strips, videos with cats as characters (see

bibliography)

Information-based texts on cats (see bibliography)

Handout 1: cat analyst’s journal

Teacher Tools 1-2: Characteristics of the CAT in the HAT, answer sheet and
transparency (or chart paper)

Teacher Tools 3-4: Comparing-Contrasting Chart — Modeling, answer sheet and
transparency (or chart paper)

Slips of paper

“| Listen to Texts”, “I Read Texts” and “| Write Texts” checklists

YV V VVV VV V

Essential Knowledge (The symbols® used below refer to the Progression of Learning document and show for each
element of learning what is expected at the end of elementary 5).

Elementary 5
Useful expressions

o Delay speaking [
e Asking for help or clarification [
o Capabilities (States other’s capabilities) >
e Requests for information >

e Agreement, disagreement
(Expresses agreement/disagreement) [
(Inquires about agreement/disagreement) -
Functional  Opinions >
language e Expressions to make rejoinders >

o Expressions promoting harmonious exchanges and teamwork

(Contributes in creating harmonious exchanges) L]
Vocabulary
e Theme-related vocabulary >
e Colours (frequently encountered in class) [
e Prepositions and location words 2>
e Question words >
Compensatory Strategies
o Delay speaking [
o Asking for help or clarification ]
Learning Strategies
Strategies « Self-monitoring >
o Self-evaluation ->
e Planning N
e Attention (Decides to concentrate on the right things) *
e Use of prior knowledge >

1 -> Student constructs knowledge with teacher guidance
* Student applies knowledge by the end of the school year
[J Student reinvest knowledge
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Cultural product

e Predicting >
e Resourcing *
» Note-taking *
e Skimming N
e Scanning >
o Cooperation >
e Risk taking
(Dares to use functional language to speak only English) [
(Experiments with known language) -
Grammar
e Word order
(Uses knowledge of word order in simple sentences to construct
meaning)
(Forms simple sentences) [
e Verb tenses (uses verb tenses targeted for tasks) >
Language Phonology
conventions e Intonation and pronunciation for the functional language frequently [
used in class
Punctuation
e Punctuation (Writes a sentence with a capital letter at the beginning L
and a period or question mark at the end)
Spelling
e Spelling (in open-ended models and available resources) >
o Contextual cues (Uses contextual cues to construct meaning) >
e Overall meaning (Identifies general ideas stated explicitly) [
o Key elements
U SHET IS (Identifies and briefly describes characters, people, animals, objects, [
place and setting)
(Identifies facts) >
e Text, media >
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@ CLASSROOM ACTIVITY

Step 1: Preparing the task

Role of the students

Role of the teacher

1* period
Activity 1

ot Tane ¢ chance,

= | \
USE OF PRIOR ~ NOTE
ATTENTION KNOWLEDGE RISK TAKING TAKING

(developing the verbal/linguistic
intelligence)

4 |dentify the dogs on the pictures.

4 Participate in the discussion.

4 Listen to the teacher.

4 Give their opinion.

4 Presents the pictures from the 101 Dalmatians
and Men in Black and asks students if they
know these dogs.

& Asks the students if they know anyone who has
a pug or a Dalmatian. Did they buy these
animals before or after the movies? What kind
of animals are they? Cute? Quiet? Playful?

4 Tells students that often what they see in a film
or read in a storybook does not reflect reality,
e.g. Batman, Hulk. In the two movies, 101
Dalmatians and Men in Black, the dogs are
seen as irresistible, cute, cuddly animals.
Many children have asked and begged their
parents to buy a Dalmatian or a pug. After a
while, it turned out that the dog was not so
irresistible, cute and cuddly. Many dogs were
abandoned or sent to the SPCA. (See
bibliography for more information on the
problem).

@ Asks students if they think the problem is the
same with cats in movies or books and real
cats.
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Activity 2

« Write their name on the journal and then listen
to the teacher’s explanations.

4 Interact with the teacher. Take notes in their
booklet.

4 Interact with the teacher. Take notes in their
booklet.

(developing the naturalist
intelligence)

4 Follow in the booklet.

4 Distributes Handout 1, the “Cat analyst’s
journal” and uses it to present the learning
situation.

« Tells the students what the following pictograms
mean: ¢

A g
A/ \4
< »
A A

A

yY

Class activity individual work

‘} }é :
Work in groups of four

4 Tells students that to do this learning /
evaluation situation, they will use the scientific
method. Asks students the steps used in the
scientific method. Writes these steps on the
blackboard and asks students to write them in
their booklet under each numbered step. (Step
1: What is the question and what do | know
about it?; Step 2: My hypothesis; Step 3: What
material do | need and what is the procedure?;
Step 4: What are the results?; Step 5: What is
my conclusion?

4 Tells the students that they are now going to
start step 1. Asks students to name famous
cats and where these cats can be seen, e.g.
Sylvester, on television or on videos. Writes
this information on the graphic organizer.

¥ Asks students what they know about the other
items on the graphic organizer and writes
them.

4 Asks students what else they know about cats
and uses the bottom part of the graphic
organizer to categorize this information.

¥ Explains that scientists ask questions about
things they want to know more about. Reads
the top of page 2 in the booklet to present the
guestion in this situation.
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Step 2: Carrying out the task

Role of the students

Role of the teacher

2" period
Activity 3

'} Llsten to the teacher. Participate.

‘WL@ @%x

Asmnn Fon =
HELP OR
CLARIFICATION

l = ‘F
RESOURCING

USE OF PRIOR SELF-
KNOWLEDGE MONITORING

e : 3,;‘,"
~_ ¢’ (developing the
logical/mathematical intelligence)

4 Participate in the modeling and ask questions if
needed.

(developing the verbal/linguistic
intelligence as well as the
logical/mathematical intelligence)

me\

« Individually, write a hypothesis and use the
checklist in their booklet.

(developing the intrapersonal
intelligence as well as the
verbal/linguistic and the
logical/mathematical intelligences)

4 Explains step 2 of the scientific method. Tells
students that a hypothesis is a guess about
what might happen. May use an example such
as Why do leaves change color in fall? to
illustrate what a hypothesis is. Students will
probably come up with temperature change,
days getting shorter, etc.

4 Models how to write a hypothesis using
resources and the writing checklist, e.g., | think

that cats in media are like real cats because
both are adorable.

4 Asks students, individually, to write a
hypothesis.

Activity 4

4 Follow in their booklet.

(developing the verbal/linguistic intelligence)

¥ Reads the introduction to step 3 in the booklet
and presents the different stories available.
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(developing the musical/rhythmic
intelligence)

DN N ;s%nron =y

PREDICTING | ATTENTION TAKING msx mmn cu':tsllr'ﬂ:g;‘wu RESOURCING

4 Participate in the modeling.

(developing the verbal/linguistic
intelligence)

(developing the visual/spatial
intelligence)

4 Models what the students will have to do with
the story “The CAT in the HAT” by Dr. Seuss.

4 Reviews the pre-listening and listening sections
of the “| Listen to Texts” checklist. Asks
students to look at the title and illustrations and
mentally predict what will happen in the story

4 Shows the students the story using the cd-rom
or reads the story. Asks students to note the
characteristics of the cat in their booklet as
they are listening to the story. If this is too
difficult, has students take notes after the
story. Reminds students that they can use
their resources such as the graphic organizer
in step 1, for example, to complete their notes.

3" period
Activity 5

(developing the logical/mathematical intelligence
as well as the verbal/linguistic intelligence)

4 Reviews the after listening section of the
listening checklist. Brainstorms with the
students the characteristics of the Cat in the
Hat (Teacher Tools 1-2).

4 Presents the information-based texts the
students can use to find the characteristics of
real cats.

4 Models how to complete the comparing-
contrasting chart (Teacher Tools 3-4). Shows
how to select the appropriate information-
based resource by skimming through it and
then find specific information by scanning.

4th period
Activity 6

4 Follow the instructions in their journal. Refer to
the modeling and the “| Read Stories” checklist
to work on their story.

4 Tells the students that it is now their turn to
choose a story, to read it and complete the
different charts. Refers them to their journal
and to the “I Read Stories” checklist.
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o

&

—4 RN
SKIMMING | | SCANNING

(developing the interpersonal
intelligence as well as the
verbal/linguistic and
logical/mathematical intelligences)

& Ask for help or clarification if needed. Speak
English.
nglis Q@L@

E¥!
ASKING FOR

HELP OR
CLARIFICATION

4 Helps and guides groups that have problems.
Observes the use of oral interaction.

Step 3: Assimilation-transfer on learning

Role of the students

Role of the teacher

2% el pe |

ASKING FOR N

5" period
=N Activity 7

SELF-
PLANNING HELP OR
CLARIFICATION RESOURCING MONITORING

¥ Use their booklet to plan how the group will
present the results of their analysis.

(developing the interpersonal
intelligence)

4 Participate in the modeling.

(developing the verbal/linguistic
intelligence)

LR

4 Prepare for the presentation. Write their
sentences on slips of paper. Ask peers or
teacher for help if needed.

¥ Presents step 4 of the scientific method:
communicating the results using the booklet.
Tells students that they will now plan their
presentation.

4 Distributes 9 slips of paper to each group so
that they can write the name of the story, song,
comic or other that they have analyzed and
short sentences about each item they will
present.

4 Models the kind of sentences the students
could write by using the comparing-contrasting
chart used for “The CAT in the HAT” (Teacher
Tools 3- 4), resources and the writing
checklist. Example: The Cat in the Hat stands
on two feet. Real cats have four legs. Asks
students to help find other sentences as
examples and writes them on the board.

4 Tells students when the presentations will take
place. Offers help and support when needed.
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(developing the intrapersonal intelligence
as well as the interpersonal and the
verbal/linguistic intelligences)

6th period
Activity 7

4 Present the result of their analysis. Place the
slip with the name of the story, song, comic or
other on the board. Place the other slips under
the name slip as they are presenting. Ask
peers or teacher for help if needed.

@ Listens to the presentations. Observes
evidence of understanding of the story.
Offers help and support when needed.

7th period
Activity 8

Transfer of learning in similar context

el S]] NN
ASKING FOR R
cLiiiihon  RESOURCING
4 Reread their initial hypothesis, reread the slips
of paper on the board and check in their
booklets whether they still agree with their

hypothesis or not.

ELF-
MONITORING

(developing the intrapersonal
intelligence as well as the
logical/mathematical intelligence)

4 Use their resources and the writing checklist to
write conclusions about the analysis presented

by the class.
(developing also the verbal linguistic intelligence)

4 Share their conclusions with the class.

(developing the verbal/linguistic
intelligence)

4 Presents step 5 of the scientific method:
conclusions. Asks students, individually, to
reread their initial hypothesis, to come up to
the board and reread the slips of paper if
needed and to check in their booklets if they
still agree with their hypothesis or not.

& Asks students to use their resources and the
writing checklist to write conclusions about the
analysis presented by the class.

4 Asks students to share their conclusions with
the whole class.
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Activity 9

« Fill in their self-evaluation and the peer @ Asks students to fill in their self-evaluation and
evaluation on the last page of the booklet. the peer evaluation on the last page of the
booklet.

(developing the intrapersonal
intelligence)

Transfer of learning in different contexts
Ask students if they think the messages conveyed in other medias, commercials for example, give an
exact picture of reality. Why? Can they think of examples where medias do portray reality.

Analysis of what took place (Please write your notes here: questions, solutions, modifications,
and links with next pedagogical planning...)

E@@

Template by Marilyn Lassire, Commission scolaire des Affluents and Anne Millette, Commission scolaire de Sorel-Tracy
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-

To reinvest understanding
of oral and written texts,

[ Read Stories

1. Pre-Reaading

= | ask myself. What do | have to do?
= | read the title and subtitles.

= | lcok at the illustrations.

= | predict what will happen.

+ | think of what | know about the subject.

2. Reading

+ | read the story.

» To help me understand the story:
- | look for key elements: people, place, objects . ..

- | notice the words | know.

- | guess the meaning of words | don't know:
»> | lock at the illustrations.

> | ook at the words that come before and after.

3. After reading

+ | chedk to see if my predictions
were comect.

+ | show my understanding by
doing the task.

Listening

| lock at and listen
to the person talking.

| fry to guess
the message:

- | noticz words and
expressions | know.

- | use visual clues
(gestures,
facial expressions . .

To interact orally

[ Interact Orally i English

| show that | understand.

-l act.
- | react.

| don't panic.
| use resources.
| take risks.

E Speaking

m CHECKLIST

| start talking.

| react to the
messaqge.

- | use vocabulary and
expressions | know.

- lask for words and
expressions | don't
know.

- lask questions.

| confinue talking.

n

\\ CHECKLIST

To write texts

&~ | Write Texts

1. | prepara to write.

+ | think of the instructions.
+ | take out the resources | need
(my books, my dictionary, my bank of expressions . . .}
« | look at the model.
+ | write down ideas in English.
» | put themin order.

2. 1 write a draft.

| leok at the model again.

| follow the instructions.

| use my ideas.

| write short sentences in English. (Subject / Verb / Object)
| use the vocabulary and expressions | know,

If | have a problem:

> | ask for help, | use my bank of words . . .

& 8 & & & @

3. | ravise my taxt.

Did | follow the instructions?

Did | follow the model?

Are my ideas criginal?

| check the spelling, the word order and punctuation with
the resources | have.

| ask a friend to revise my text.

« lcorrect my text.

s oo

4. | write my final toxt.

+ Isit OK?
+ s it neat?
+ s it easy to read?

To reinvest understanding
of oral and written texts.

[ Listen to Texts

L

1. Pre-Listening

= | ask myself: What do | have to do?

+ | look at the title.

+ | look at the illustrations, the visuals . . .
= | think of what | know about the subject.
« | predict what will happen.

2. Listening

= |listen to the text.

= | don't panic.

+ | concentrate.

+ To help me understand the text:
- | listen to the intonation.
- | listen for key elements: people, place, objects . . .
- | notice words | knowe.

3. After listening

®

| check to see if my predictions
were correct.

» | show my understanding by
doing the task.






